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The  u s u a l  e x a m i n i n g  p r o c e s s  i s  one in  w h i c h  a s t u d e n t  c o m e s  

to the t e a c h e r ' s  d e s k ,  t akes  a p i e c e  of p a p e r  by lot ,  and looks  at  
the q u e s t i o n s .  If he  does  not  l i ke  t h e m ,  he  puts  t h e m  down and  
t akes  a n o t h e r  p i e c e  of p a p e r .  And on t h e s e  p i e c e s  of p a p e r  t h e r e  
w i l l  t y p i c a l l y  be t h r e e  q u e s t i o n s ,  two of w h i c h  w i l l  be d r a w n  f r o m  
t h e s e  b o o k l e t s  w h i c h  have  been  p u b l i s h e d  in a d v a n c e .  The  e f f ec t  
of th is  s y s t e m  i s ,  of c o u r s e ,  s i m p l y  to p r o d u c e  a m e m o r i t e r  l e a r n -  
ing  s i t u a t i o n ,  in  wh ich  the pupi l  s p e n d s  m o n t h s  in a d v a n c e  of the 
e x a m  m e m o r i z i n g  a n s w e r s  to q u e s t i o n s .  Do you  r e a l l y  th ink  th is  
i s  a s i g n i f i c a n t  type  of l e a r n i n g  or  tha t  i t  p r o d u c e s  m a s t e r y  of a 
subject and it is '},is for life ?" 
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So m u c h  f o r  th is .  The  t r u t h  is  tha t  the  Sovie t  T e n - Y e a r -  
Schoo l  is  not  a c h a l l e n g e  to the A m e r i c a n  s c h o o l ,  and  the n e w e r  
Sov ie t  E l e v e n - Y e a r - S c h o o l ,  w h i c h  r e p r e s e n t s ,  as a m a t t e r  of f ac t ,  
a sh i f t  t o w a r d  the d i r e c t i o n  in  which  A m e r i c a n  e d u c a t i o n  g r e w ,  is  
a l s o  not  a s e r i o u s  c h a l l e n g e  to A m e r i c a n  educa t ion .  T h e  Sov ie t  
d e v o t i o n  to and  s u p p o r t  of e d u c a t i o n  m a y  be a c h a l l e n g e  to us ,  but 
no th ing  going  on in  Sov ie t  c l a s s r o o m s  is  a s e r i o u s  c h a l l e n g e .  And 
we wou ld  not  be t a lk ing  about  i t  w e r e  i t  not  f o r  p o l i t i c i a n s  and  p e r -  
sons  who a r e  s e e k i n g  to have  an i m p a c t  on the g e n e r a l  p a t t e r n  of 
A m e r i c a n  e d u c a t i o n  by p o l i t i c a l  i n f l u e n c e  and  h e a d l i n e - h u n t i n g .  I 
t h e r e f o r e  p a s s  f r o m  th is  s u b j e c t ,  w h i c h  I th ink  not  w o r t h y  of s i g -  
n i f i c a n t  a t t e n t i o n  at  the I n d u s t r i a l  C o l l e g e ,  to one w h i c h  I th ink  i s .  

This is not to identify the specific characteristics of American 
education--they are, I am sure, better known to you than they are 
to me--but to try to evaluate it. Take our system of education-- 
the whole structure--the enterprise of education; public and private; 
higher and lower; pluralized as it is with its multiple goals and its 
fantastic diversity; does this system work? Well, how are you 
going to tell? You can ask yourself some questions: "Does it con- 
tribute to the well-being of an individual?" "Do people who have 
more schooling make more money?" '~s the nation better off?" 
And the answer is yes. In fact, you can measure it out and prove 
it. There is what we call a linear correlation. The more years 
that a human being spends in an American school, the more money 
he makes, on the average. You can prove it in terms of produc- 
tivity of the p e r s o n .  And the th ing  c h e c k s  out; i t  l i t e r a l l y  c h e c k s  
out y e a r  fo r  y e a r .  Six y e a r s  of s c h o o l i n g  is b e t t e r  than  f ive .  F i v e  
is  b e t t e r  than  four .  


